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= For pupils of all ages, it is essential that teachers identify misconceptions
and make effective arrangements to overcomethem,

= Itmay takelongerthan one lessonto help a pupil overcome a substantial
misconception. It may require adjusting of planningand future essons.

= Supportisbesttimedto take place before teaching new/further work that
depends onit. Pupils cannot understand such work without overcoming
themisconception.

= Often, writtencomments alone will be insufficient to achieve this.

= Pupils’future work should be checked specificallyto seeif the
misconceptionis still present.




What is involved/ when might you do this/ who might you involve?
	Main  Purpose 
	Other purposes
	 Comments/tips

	Standardising and moderating
	
	To ensure that there is consistency across the department. 

To ensure assessment is in line with national standards
	
	Good attenders (100%) ideal. So possibly only one book per class.
May be based on a specially designed assessment task or in-school tests/assessments or commercial materials.


	Reviewing pupils’ examination scripts 
	
	
	
	Best done strategically as it costs at KS4. Be clear about whose papers might you recall and why? What do you aim to get out of it?
This year it may be useful to look at KS2 scripts along with QLA information

	Reviewing the curriculum 
	
	
	To check for curriculum coverage, adherence (statutory for maintained schools)
	Look for pedagogical development of skills and understanding that builds a helpful and coherent progression e.g. from the concrete to the abstract to the symbolic. Or from ‘what’, to ‘how’ to ‘why’ and then to how ‘effective’ is it?
Too often this is seen as a post mortem and is not used strategically to inform future plans/decisions in how schools teach subjects/aspects.

Are abstract concepts underpinned by concrete understanding/ opportunity for mastery?
Use books from multiple year groups to see how a topic is developed across the school and whether ground is lost between visits to that topic.
Avoid:

Mistaking coverage for application. 

Too often pressure of coverage and addressing prior gaps in learning reduce the depth and effectiveness of teaching in particular strands of the curriculum that are not seen as core to understanding. 

	Observing teaching


	
	
	To check and improve the depth and breadth of work set and tackled in lessons, topics/unit over time and across year groups


	Triangulate with careful questioning of pupils to elicit understanding.

Speak to the pupils to see if it was the correct level of challenge/ differentiation.

	Analysing assessment information


	
	
	
	Is the work in books commensurate with assessment information?

Moderate/change what assessment information you have to ensure the picture is accurate.

Can the progress be evidenced in the work?

Keep books over the summer and look at pitch in September. Does this dip?

Avoid:

Lack of clarity and expertise as to what ‘good’ or better looks like at relevant ages/in light of curriculum changes



	Sampling pupils’ work 
	No notice? Do you want to see it as it currently is or how it can be when staff focus on it? Consider this when deciding how much notice (if any) to give before you collect work.
Choose sets to compare e.g. higher and lower ability, SEN, FSM, with the more ‘typical’ ability.
Often worth doing while in lessons to help to triangulate with observations.
	
	Compliance to agreed approaches incl marking but this is not Ofsted’s focus
	Lack of knowledge about what approaches should look like in pupil’s work often caused by lack of specialist subject knowledge or relevant expertise.

Work does not have to be the same for parallel classes/sets. But, are approaches to teaching matched to needs of pupils/ what has been agreed/ school policy.
Worksheets? Are they helping learning in line with agreed approaches – i.e. open ended questions or, are they holding activities? 

Avoid compliance monitoring:

Is it marked/dated?

Does it follow the policy?

that doesn’t consider the ‘So what…’ factor:




	(Monitoring:
	Monitoring is different from evaluating and may need to be carried out by different people. However both require the key skill of being evaluative rather than descriptive. Be clear what you want to know/achieve. This will help to choose the right person/people to carry out the task, focus their efforts and sharpen their findings. It can also help in articulating clearly the successes you wish to see in your action plans. 

	(Moderating:

	This is about checking and quality assurance. Be prepared to take action based on your findings or impact will be limited.

	(Evaluating:
	This focuses on having an accurate view of strengths and weaknesses and knowing what needs to improve.

It is common to see work scrutiny as a form of monitoring on action plans but less common to see action plans resulting from work scrutiny.

	(Training:
	Consider whether scrutiny is done with, for or to teachers. All have validity, but opportunities to work with colleagues can provide invaluable CPD. When scrutinising with colleagues, be aware, the temptation to explain and defend is quite strong. Phrasing hypotheses as questions is a useful way of reducing the levels of pressure that can be experienced. Be clear about the professional conduct expected when scrutinising as a group and emphasise objectivity. Nevertheless, sometimes robust professional discussions are called for; avoiding them can exacerbate the issue. These may be best managed away from the scrutiny and the staff forum. It can also help to ensure that learning from scrutiny is shared and recorded (in guidance to teachers) so that it is not lost.

Other purposes for leadership activities: speculating, hypothesising, proving, and challenging others  

	
	· Ofsted does not expect to see a particular frequency or quantity of work in pupils’ books or folders. Ofsted recognises that the amount of work in books will often depend on the age and ability of the pupils.

Ofsted does not expect to see unnecessary or extensive written dialogue between teachers and pupils in exercise books and folders. Ofsted recognises the importance of different forms of feedback and inspectors will look at how these are used to promote learning.

· Ofsted will take a range of evidence into account when making judgements, including published performance data, the school’s in-year performance data and work in pupils’ books and folders. However, unnecessary or extensive collections of marked pupils’ work are not required for inspection.


	


	
	

	
	


How leaders use different leadership/ monitoring activities
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