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How do we read?

Why directional tracking is essential for reading development

Why we don’t need to read every word to understand what we are 

reading / why we don’t have to understand every word 

Why children fail at reading and the importance of reading for pleasure

Using Lexile Ranges for success in KS2 SATs

What’s on the market to support schools in developing fluent readers





Why Directional Tracking Is Essential for Reading 

Development 

Arabic/Hebrew Mongolian Chinese, Japanese, Korean



Reading in context: we don’t have to understand 

every single word we read

https://www.thoughtco.com/understanding-vocabulary-words-in-context-3211741

https://www.thoughtco.com/understanding-vocabulary-words-in-context-3211741


Reading in context: we don’t have to read every 

single word to understand what we read



Reading in context: we don’t have to read every 

single word to understand what we read



“20-30% of pupils can read 

with little or no support

30-40% of pupils need 

some support to learn to 

read

20-30% of pupils need 

extensive support”

Sweeping statement!



One child in five leaves school in England without basic 

skills in literacy and numeracy

The Tail: How England's Schools Fail One Child in Five - and What Can be Done Paperback – 28 Feb 2013 by Paul Marshall

- Socio-economic 

- Cultural background

- Gender

- Failing to close the gap in early years

- Gap widens as children enter secondary 

school

- White working-class boys



The Importance of Reading for Pleasure
Research evidence on reading for pleasure: Education standards research team (May 2012)

• There is a growing body of evidence which illustrates the importance of reading for pleasure for both educational 

purposes as well as personal development (cited in Clark and Rumbold, 2006). 

• Evidence suggests that there is a positive relationship between reading frequency, reading enjoyment and 

attainment (Clark 2011; Clark and Douglas 2011). 

• Reading enjoyment has been reported as more important for children’s educational success than their family’s 

socio-economic status (OECD, 2002). 

• There is a positive link between positive attitudes towards reading and scoring well on reading assessments 

(Twist et al, 2007). 

• Regularly reading stories or novels outside of school is associated with higher scores in reading assessments 

(PIRLS, 2006; PISA, 2009). 

• International evidence supports these findings; US research reports that independent reading is the best 

predictor of reading achievement (Anderson, Wilson and Fielding, 1988). 

• Evidence suggests that reading for pleasure is an activity that has emotional and social consequences (Clark 

and Rumbold, 2006). 

• Other benefits to reading for pleasure include: text comprehension and grammar, positive reading attitudes, 

pleasure in reading in later life, increased general knowledge (Clark and Rumbold, 2006).

https://www.gov.uk/.../file/284286/reading_for_pleasure.pdf



How do you determine the readability of texts for children in KS2?

How do you ensure that children are given a rich and wide variety of 

texts (fictional, non-fictional and informational) to stretch them in their 

reading?

How do you test children's deeper understanding of what they have 

read? 



https://www.theliteracyclassroom.co.uk/reading-levels-and-challenge

https://www.theliteracyclassroom.co.uk/reading-levels-and-challenge




Lexile Ranges

Lexile measures are recognised as the world’s most widely used reading 

metric The Lexile Framework for Reading is an educational tool that uses 

a measure called a Lexile to match readers with books, articles and other 

levelled reading resources. Readers and books are assigned a score on 

the Lexile scale, in which lower scores reflect easier readability for books 

and lower reading ability for readers. 

The Lexile framework uses quantitative methods, based on individual 

words and sentence lengths,  rather than qualitative analysis of content to 

produce scores. 

Source: https://en.wikipedia.org/wiki/

https://lexile.global/

https://en.wikipedia.org/wiki/
https://lexile.global/


Lexile Ranges – sentence length and complexity









https://lexile.com/educators/measuring-growth-with-lexile/lexile-measures-grade-equivalents/



Lexile Growth Planner™ Reading Plus UK analysis 



Folkstone Academy Case Study



“In the 2016 cohort, 20% of Y6 missed the pass mark by 3 or less marks 

and as a result, our overall score of children achieving the expected 

standard was 60% for Reading. 

This year, 93% of the children achieved the expected standard”

Folkstone Academy Case Study





CHANGING THE WAY STUDENTS READ

Why reading books by itself is not enough: 

the importance of reading fluency 



“Fluency is the ability to read a text accurately, quickly, and with 

expression. Fluency is important because it provides a bridge between 

word recognition and comprehension. 

When fluent readers read silently, they recognize words automatically. 

They group words quickly to help them gain meaning from what they 

read.”

Reading Fluency



“Bridging the gap between functional literacy 

interventions and the demands of KS2 SATs”







Year Y2 Y3 Y4 Y5 Y6 Y7 Y8 Y9 Y10 Y11 Y12 Y13 Colle
ge

WPM 80 115 138 158 173 185 195 204 214 224 237 250 280

Hasbrouck & Tindal, 2006, cited in Heidi, 2010

Y8

Comprehension-Based Silent Reading Rates



Building fluency to build stamina, building 

stamina to build working memory

“70% of pupils who struggle with reading have issues with working memory”

https://www.theguardian.com/education/2008/feb/28/schools.uk

https://www.theguardian.com/education/2008/feb/28/schools.uk


Building Stamina

20
minutes

50
wpm

10
minutes

100
wpm

5
minutes

200
wpm

Time to Read 1,000 Words



Silent Reading - Some Questions to Ask Yourself

- How do you know that a child is actually reading? 

- Self selection v. guided reading 

- How do you measure silent reading rates?

- How do you keep reading records



Sustained Silent Reading (SSR) v. Independent 

Reading (IR) v. Scaffolded silent reading (ScSR)

Making Data-Driven Decisions: Silent Reading (Heidi Trudel)

Materials, and Evidence, by Rasinski, Homan, & Biggs

Scaffolded silent reading: A complement to guided repeated oral reading that 

works! by Reutzel, Jones, Fawson, & Smith

Motivating and engaging students in reading. By Jenna Cambria and John T. 

Guthrie



Teaching reading v. tutoring in reading for KS2 

SATs



Identifying Domains of Reading



Identifying Domains of Reading

“As in 2016, the (KS2 Reading SATs paper’s) focus was on inference (44% of available marks), retrieval (28% of available marks) 

and vocabulary (20% of available marks). The complete exclusion of prediction and comparison this year may surprise some, as 

prediction especially is a frequently used question type when discussing texts.

It is also interesting to note the difference in the proportion of marks allotted to content domains across the three texts. This year, having 

listened to teachers’ and parents’ concerns, the STA assured the public that the texts would build more gradually in difficulty. This does 

appear to have happened and there are obvious differences in questioning across the texts.

The first text ‘Gaby to the Rescue’ focused relatively equally on retrieval (33%), inference (33%) and vocabulary (27%), with only one 

question on another content domain (summarising).

However, in the second text, ‘Swimming the English Channel’, retrieval was much more prevalent with almost half of the marks for the 

text testing those skills (47%). This was followed by vocabulary (24%) and inference (18%), with only one mark each 

for summarising and explaining how content is related.

With the third text, ‘An Encounter at Sea’, the proportions changed more radically, with only two questions testing vocabulary skills (11%) 

and just one checking retrieval (6%). Aside from another single mark focusing on how meaning is enhanced through language, the 

remaining questions were all inference based (78%). Indeed, aside from the aforementioned retrieval question, every one of the last 

thirteen marks of the test assessed inference.”

Learning from the KS2 SATS: Reading (Laura Lodge, 02 June 2017) - https://www.oneeducation.co.uk/one-editorial/literacy/2017-ks2-reading-test/



Identifying Domains of Reading

KS2 Reading Content Domain 

2a - Give/explain the meaning of words in context

2b - Retrieve and record information/ identify key details from fiction and non-fiction

2c - Summarise main ideas from more than one paragraph

2d - Make inferences from the text/explain and justify inferences with evidence from the text

2e - Predict what might happen from details stated and implied

2f - Identify/explain how information/narrative content is related and contributes to 

meaning as a whole

2g - Identify/explain how meaning is enhanced through choice of words and phrases

2h - Make comparisons within the text



CHANGING THE WAY STUDENTS READ

What’s on the market to help develop 

reading fluency?



What programme’s are in the market for 

reading development?

What works for children and young people with 

literacy difficulties

Greg Brookes, 4th Edition, 2013

http://www.thedyslexia-spldtrust.org.uk/media/downloads/49-greg-brooks-what-works-for-children-and-young-people-with-literacy-difficulties.pdf

http://www.thedyslexia-spldtrust.org.uk/media/downloads/49-greg-brooks-what-works-for-children-and-young-people-with-literacy-difficulties.pdf


eReader Platforms v. Diagnostic Assessment & 

Intervention

Levelled eLibraries (read text)

- support core curriculum 

- expand school libraries 

- current news feeds

- provide student choice 

- include quizzes and open 

ended writing opportunities 

- placement 

tests/assessments

- student/teacher text 

interaction 

Diagnostic assessment & intervention 

programmes (teach skills)

- research-based for efficacy

- provide explicit skill-based instruction

- teaching resources for data-driven 

differentiated instruction









Examples of Strategies for Developing Reading Fluency
1. One of the best ways for teachers to help pupils develop fluency is to read aloud to them in an engaging and motivating way in order to 

model fluency for them. Doing all the voices, adding sound effects and dramatic pauses, heightens pupils’ engagement.

2. Using ‘fluency cards’ which contain lines of single letters and common letter combinations can also help pupils to develop fluency 

because fluency is achieved through automatic recognition of words and parts of words including letter sounds.

3. Another way of increasing pupils’ fluency is to display high frequency irregular words. Word walls – when they are referred to and used 

in competitions or quizzes – help build pupils’ automatic recognition of words.

4. Pupils may also need direct instruction in how to read punctuation. Most pupils, although they know how to punctuate their writing, have 

no idea how to read punctuation.

5. Whole class reading of short pieces of dialogue is a low risk activity – particularly when the teacher reads the passage first then 

pupils repeat it – to build fluency in lower ability readers.

6. Repeatedly reading a text provides the practice needed to develop accuracy, speed and confidence. A typical strategy is to pair 

pupils up and for the more fluent reader in the pair to model the appropriate rate and intonation for the less fluent reader who then 

repeats the passage. Alternatively, both pupils could read simultaneously. The more fluent reader in the pair is likely to start fractionally 

ahead of the less fluent reader, modelling accuracy, rate and intonation, but as the less fluent reader gains in confidence, the two 

pupils will blend together.

7. Reading lots of poetry – as well as being enjoyable in itself – helps develop reading fluency because poetry tends to have a natural 

rhythm when it is read aloud.

8. Get pupils reading aloud from a script, say a monologue or short scene. The focus is not on dramatic kinaesthetic performance but on 

interpreting the text using only the voice. Pupils are encouraged to bring the plot to life.

9. Listen to audio books or ask older volunteers (parents, local people, sixth formers) to record their favourite stories to play to the class.



Examples of Strategies for Teaching Reading with 

Metacognition
Students who are taught reading comprehension strategies are more successful readers. While some students may 

eventually learn some of these strategies on their own, they can be taught quite effectively in the early elementary 

grades. Here are ten reading comprehension strategies from Ellin Keene’s book Assessing Comprehension 

Thinking Strategies to consider.

1. Think out loud. Good readers monitor their thinking while reading.

2. Use schema. Consciously connect the text to pre-existing knowledge and experiences and consider how it helps 

their understanding of the text.

3. Inferring. Use experience and information from the text to draw conclusions, make connections, predictions, and 

form opinions.

4. Ask questions about the text before, during, and after reading.

5. Make decisions about what is important in the text (elements and themes). Be able to summarize the main points.

6. Set a purpose for reading to make it meaningful.

7. Monitor comprehension. Make sure students have strategies in place if they find the text too difficult.

8. Visualize what is being read. Make brain movies! Tune into the sensory and emotional images of the text to 

enhance the visualization. Use this information to help make inferences and draw conclusions.

9. Synthesizing and retelling. Keeping track of their impressions while reading and identifying the underlying 

meaning of the text. Connect the text to information from other sources. Extending that information beyond the text 

to form opinions and read critically.

10. Text structure. Understanding the elements of a story and how stories are put together helps students analyze

and think critically about meaning.

Even learning just one or two of these metacognitive strategies has been shown to make a difference in reading 

performance.
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